Zack Cartmel
SPED 760
M4: Assignment on GARS-3

	The individual “Kyle” that I assessed is a 13-year-old 8th grader in my middle school classroom. He is a male who has been diagnosed with autism by a developmental pediatrician and is eligible for services provided to students with autism under IDEA. He enjoys Thomas the Train and brings a toy train to school every day. He likes to watch episodes of the TV show on the iPad or computer and engages in loud vocalizations and hand flapping when watching parts he particularly likes. He usually rewinds to watch these parts over again. He is rigid in his schedule. He has to do the same things every day in the same order or he gets upset. Usually he can be calmed down, but sometimes he throws a tantrum when plans change. When we first started working with him he often threw tantrums or got upset when time was up engaging in a preferred activity, but he has learned to remain calm during these transitions. He likes to show affection to others but sometimes does so inappropriately. He does not show much interest in his peers, but does like to show the adults in the classroom his toys or points out things in books or videos to them.
	From the GARS-3 we can conclude that this individual very likely has ASD with a severity level of 3, requiring substantial support, from the DSM-5. His Autism Index was 116 and his percentile rank is 86%. I used the 4-score index because while he does communicate through speech, he has severely impaired communication skills. His subscale scaled scores were 13 for Restricted/Repetitive Behaviors, 12 for Social Interaction, 12 for Social Communication, and 12 for Emotional Responses for a sum of 49.
	I think that the GARS-3 Autism Index rating perfectly fits this individual. He very clearly has autism and does require substantial support in the classroom and in his daily life. My classroom is designed for students with severe autism and this assessment solidifies that placement for him. I think that based on what I know about him and his observable behavior at school that this assessment is reliable and valid.
[bookmark: _GoBack]	I think that going through this assessment and actually use it was really helpful for understanding how it works. I think it is very useful and I will be checking with my diagnostician to make sure they know about this assessment and to recommend it if she needs a good assessment for autism. It is quick, easy to score, and I think accurately captures the common characteristics of autism. I do not have any suggestions for improving this assignment. I think it is an excellent assignment to help students in this class understand this assessment.
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Gilliam Autism Rating Scale-Third Edition

Summary/Response Form

Section 1. ldentifying Information

GARS-3

James E. Gilliam

Individual’s Name V\“)\ € S NS School C)‘\“‘" wef C‘ 438 N\g
Year Month Ratershame L=l ,(,PJiffi?,\ o
iy (
Date of GARS 3Rating  2.C | € Sepv RatersTitle 20Che € ) )
Date of Birth Q;QOS ‘Q_ - Rater Has Known Individual for | 1518 ,,,,L,'“}’,Mﬁ\ (years/months)
¥
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Section 2. Subscale Performance
Raw Percentile Scaled
Subscales Scores Ranks Scores SEMs
= (v
1. Restricted/Repetitive Behaviors (RB) 5}7 Agi L \3 ] 1
2. Social Interaction (SI} 5‘1 - lg, L \l J 1
3. Social Communication (5C) 26 75 eS| !
4. Emotional Responses (ER) \ O\ 7§__ 2 ,\ !
5. Cognitive Style (CS) ig, ASE LS 1
6. Maladaptive Speech (MS) ,{i a9 2 1
Section 3. Composite Performance
Subscale Scaled Scores Sum of %ile  Autism Probability  Severity
Composites RB St SC ER (&) MS  Scaled Scores  Ranks Index  SEMs of ASD Level
) Vo
Autism Index - . r \ g
(4 scores) ‘5 E 'i L& N \40\ 2 _3_6‘__ U ]6‘ 4 Lk _§_
Autism Index 7 ( \
(6 scores) = ~ e b U (T k. —
Section 4. Interpretation Guide
Autism Index 54 55-70 71-100 -101
Probability of ASD Unlikely Probable Very Likely
DSM-S Severity Level
for ASD Level 1 Level 2 Level 3
Minimal Support Requiring Substantial Requiring Very
Descnpin b ASD Required Support Substantial Support
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Section 5: Ratings

Directions: On a scale of 0 to 3, rate the following items in terms of how adequately the item describes the individual's behavior. Circle the number that best describes
your observations of the person’s typical behavior under ordinary circumstances (i.e., in most places, with people he or she s familiar with, and in usual daily activities).
Remember to rate every item. If you are uncertain about how to rate an item, delay the rating and observe the person for a 6-hour period to determine your rating

0 Notatall like the individual
1 Not much like the individual
2 Somewhat like the individual
3 Very much like the individual

PLEASE RATE EVERY ITEM

Restricted/Repetitive Behaviors

1. Ifleft alone, the majority of the individual’s time will be spent in repetitive or stereotyped behaviors.
Is preoccupied with specific stimuli that are abnormal in intensity.

Stares at hands, objects, or items in the environment for at least 5 seconds.

Flicks fingers rapidly in front of eyes for periods of 5 seconds or more.

s

Makes rapid lunging, darting movements when moving from place to place.
6. Flaps hands or fingers in front of face or at sides.
Makes high-pitched sounds (e.g., eee-eee-eee-eee) or other vocalizations for self-stimulation.
8. Uses toys or objects inappropriately {e.q., spins cars, takes action toys apart)
9. Does certain things repetitively, ritualistically.
10.  Engages in stereotyped behaviors when playing with toys or objects.
11, Repeats unintelligible sounds (babbles) over and over.
12, Shows unusual interest in sensory aspects of play materiais, body parts, or objects.
13.  Displays ritualistic or compulsive behaviors.

Subtotals
Restricted/Repetitive Behaviors Raw Score L ) 2 |

Social Interaction
1; 'Toes not initiate c;nversa(ions with peers or others. 0 1 2 3
15, Pays little or no attention to what peers are doing 0 i 3
16.  Fails to imitate other people in games or learning activities. 0 @ 2 3
17. Doesn't follow other's gestures (cues) to look at something (e.q., when other person nods head, points, or uses other body

language cues) 0 1 2 @
18.  Seems indifferent to other person’s attention (doesn't try to get, maintain, or direct the other person’s attention). 0 CD 2 3
19 Shows minimal expressed pleasure when interacting with others. 0 1 @ 3
20 Displays little or no excitement in showing toys or objects to others. 0 1 2 Q
21 Seems uninterested in pointing out things in the environment to others. 0 1 2 n
22, Seems unwilling or reluctant to get others to interact with him or her. 0 1 2
23, Shows minimal or no response when others attempt to interact with him or her 0 | 2

24, Displays little or no reciprocal social communication (e.g., doesn't voluntarily say “bye-bye"”in response to another person

saying “bye-bye”to him or her). 0 1
25, Doesn'ttry to make friends with other people 0 1 2 /;‘j\/
26.  Fails to engage in creative, imaginative play. 0 1 2
27. Shows little or no interest in other people. - - W - N 1 " 3
Subtotals o [ %

Social Interaction Raw Score
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Social Communication

28. Respondsinappropriately to humorous stimuli (e.q., doesn't laugh at jokes, cartoons, funny stories). 0
29.  Hasdifficulty understanding jokes. 0
30.  Hasdifficulty understanding slang expressions. 0
31, Hasdifficulty identifying when someone is teasing. 0
32, Hasdifficulty understanding when he or she is being ridiculed. 0
33, Hasdifficulty understanding what causes people to dislike him or her 0
34,  Fails to predict probable consequences in social events. 0
35, Doesn't seem to understand that people have thoughts and feelings different from his or hers. 0
36.  Doesn't seem to understand that the other person doesn't know something. 0
Subtotals
Social Communication Raw Score

Emotional Responses

37. Needs an excessive amount of reassurance if things are changed or go wrong. 0
38.  Becomes frustrated quickly when he or she cannot do something. 0
39.  Temper tantrums when frustrated. 0
40. Becomes upset when routines are changed. 0
41, Responds negatively when given commands, requests, or directions. 0
42, Has extreme reactions (e.g., cries, screams, tantrums) in response to loud, unexpected noise. 0
43, Temper tantrums when doesn't get his or her way. 0
44, Temper tantrums when told to slopfhnnq something he (»2@}11;_0)2 @\_n_g T 0

Subtotals
Emotional Responses Raw Score
Is the individual mute? _Yes > No If your answer is yes, do not complete the next two subscales.

Cognitive Style

45, Uses exceptionally precise speech.

46.  Attaches very concrete meanings to words

47. Talks about a single subject excessively.

48.  Displays superior knowledge or skill in specific subjects.

49.  Displays excellent memory.

50.  Shows an intense, obsessive interest in specific intellectual subjects.
51, Makes naive remarks (unaware of reaction produced in others).

Subtotals

Cognitive Style Raw Score
Maladaptive Speech

52, Repeats (echoes) words or phrases verbally or with signs.
53. Repeats words out of context (repeats words or phrases heard at an earlier time)
54, Speaks (or signs) with flat tone, affect.

55. Uses “yes"and “no”inappropriately. Says “yes”when asked if he or she wants an aversive stimulus or says “no” when asked if he
or she wants a favorite toy or treat.

56.  Uses“he”or“she”instead of “I" when referring to self.
57. Speech is abnormal in tone, volume, or rate.
58.  Utters idiosyncratic words or phrases that have no meaning to others.

o o o o

Subtotals

Maladaptive Speech Raw Score
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Section 6: GARS-3 Characteristics

Description: The Gilliam Autism Rating Scale~Third Edition is a standardized instrument designed for assessment of persons who have autism spectrum disorder
(ASD) and other severe behavioral disorders. The GARS-3 provides norm-referenced information that can assist in the diagnosis of ASD.

Item Selection: Items on the GARS-3 are based on the DSM-5 diagnostic criteria for ASD, adopted by the American Psychiatric Association in 2013,
Normative Data: The GARS-3 was standardized on a sample of 1,859 individuals with ASD from 47 states and the District of Columbia.

Reliability: Internal consistency of the GARS-3 was determined using Cronbach’s alpha technique. Studies revealed average coefficient alphas of .90 for Restricted/
Repetitive Behaviors, .94 for Social Interaction, .89 for Social Communication, .90 for Emotional Responses, .86 for Cognitive Style, .79 for Maladaptive Speech, .94
for Autism Index 4, and .93 for Autism Index 6. These reliability coefficients indicate that the items within the subscales are consistent in the measurement of
characteristic behaviors of persons with ASD and other serious behavioral disorders. All of the items are sufficiently reliable for contributing to important diagnostic
decisions.

Validity: The validity of the GARS-3 was demonstrated through several research studies. Item analysis established that GARS-3 subscale items are consistent and
discriminative. Criterion-prediction validity studies indicate that the GARS-3 is a highly accurate predictor of autism. Construct-identification validity studies provide
strong evidence for the structure of the GARS-3. One may conclude that the GARS-3 is a valid measure of autism spectrum disorder, particularly of those behaviors
that are identified in DSM-5, and that examiners can use the scale with confidence.




